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Foreword  

Curriculum in this document is based on the National 

PE Standards published in the spring of 2013. It has 

been developed by physical educators and curriculum 

specialists in the Des Moines Public Schools. The 

objectives in this curriculum guide are the minimum 

requirements in physical education that set rigorous, 

relevant, clear, and measurable learning targets and 

expectations for what teachers should teach and 

students should learn. Schools and educators are 

continuously encouraged to go beyond these targets to 

better serve the needs of all students in physical 

education. 

 

Physical Education Program Mission 

Statement  

The Des Moines Public School Districtõs Physical 

Education Program enhances each studentõs total 

wellness through intellectual, social, emotional, physical, 

and spiritual development.  
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How to use this document:   

This curriculum guide is noté 

¶ A lock-step instructional guide detailing exactly when and how you teach. 
¶ Meant to restrict your creativity as a teacher. 
¶ A ceiling of what your students can learn, nor a set of unattainable goals. 

Instead, the curriculum guide is meant to be a common vision for student learning and a set of 
standards by which to measure and report student progress and provide meaningful feedback. 
 

The curriculum guide outlines which learning goals are most essential for student learning; it is our districtõs guaranteed and viable 
curriculum. The expectation is that every student in our district, regardless of school or classroom, will know and understand these 
learning goals. As the classroom teacher, you should use the curriculum guide to help you to decide how to scaffold up to the learning 
goals, and extend your studentsõ learning beyond them.  

 
The curriculum guide is a planning tool; assessed learning topics are provided, but as the instructional leader of your classroom, you 
determine the scope and sequence in which you will introduce the prioritized learning goals. You are encouraged to create your 
own sub-units of study within each topic as a starting point. Within this document you will find a foundational structure for planning 
instruction in the physical education classroom which can be supplemented with unlimited materials from any number of sources, 
including but not limited to district texts. 

Please consider this guide a living and dynamic document, subject to change and a part of a continuous feedback loop. As part of this 

logic model. 
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¶ Des Moines Public Schools K -12 Student Learning Objectives in Physical Education   

o Measureable, long-term academic growth targets 

o Developmentally appropriate activities which assess learning growth for all students 

o Pre and Post assessment growth of learning 

o Year-long learning goals using grade level targets to work towards the learning goal 

 

¶ Effective Components of a well -designed Physical Education Classroom  

o Meets the needs of all students  

o Keeps students active for most of physical education class time (minimum 50 instruction/50 movement) 

o Teaches self-management 

o Emphasizes knowledge and skills for a lifetime of physical activity 

o Is an enjoyable experience for all students 

 

¶ The Essential Components of Physical Education  (Figure 5) 

o Policy and Environment 

o Curriculum 

o Appropriate Instruction  

o Student Assessment 
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Standards -Referenced Grading Basics  

The teacher designs instructional activities and assessments that grow and measure a studentõs skills in the elements identified on our topic scales. Each scale features many 

such skills and knowledges, also called learning targets. These are noted on the scale below with letters (A, B, C) and occur at Levels 2 and 3 of the scale. In the grade book, a 

specific learning activity could be marked as being 3A, meaning that the task measured the A item at Level 3.  

 

 

 

 

 

 

 

 

 

 

 

 

 

Evidence shows the student can... 
Topic 
Score 

Demonstrate all learning targets from Level 3 
and Level 4 

4.0 

Demonstrate all learning targets from Level 3 
with partial success at Level 4 

3.5 

Demonstrate all learning targets from Level 3 3.0 
Demonstrate some of the Level 3 learning 
targets 

2.5 

Demonstrate all learning targets from Level 2 
but none of the learning targets from Level 3 

2.0 

Demonstrate some of the Level 2 learning 
targets and none of the Level 3 learning 
targets 

1.5 

Demonstrate none of the learning targets 
from Level 2 or Level 3 

1.0 

Produce no evidence appropriate to the 
learning targets at any level 

0 

The Learning Topic  

is located at the top of 

the scale.  

The Learning Goal  is 

the complete Level 3 of 

the scale.  

Each lettered bullet 

point represents one 

Learning  Target . 

Determining a topic score: when the time comes to identify the Topic Score for a topic, the teacher 

looks at all of the pieces of the Body of Evidence for that topic. The table to the right describes what 

Topic Score a student receives based on what the Body of Evidence shows. The scores listed on this 

table are the only valid scores that may be entered into the Topic Score assignment in a grade book. 

 Multiple Opportunities : It is not about going back to do a retake or make-up a missed PE class, itõs 

about going forward, continually scaffolding student learning through multiple opportunities, and 

noting their improved learning. òMultiple opportunitiesó are about embedding other instructional 

times for students to showcase their skills that are aligned to the specific learning goal target.   

 



  Elementary Physical Education Curriculum Guide  

 

Standards Referenced Grading Basics  

Anatomy of a Scale  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Symbols by the learning levels 

indicate whether it can be 

changed, is fixed, or can be 

enhanced. Triangle symbol 

designates targets on this level 

can be changed. 

 

This lock symbol designates 

targets on this level can NOT 

be changed. These are derived 

directly from our national 

standards.  

 

This addition symbol 

designates more targets can be 

added to this level.   

 

No targets are written at this 

level.   

 

 

learners. 

For more information: grading.dmschools.org  

 

https://livedmpsk12ia-my.sharepoint.com/personal/carlye_satterwhite_dmschools_org/Documents/Middle%20School%20PE/2017-2018%20MS%20Scales/grading.dmschools.org
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¶ Learning Topics for Elementary Grades  

o K-3: Skills and Knowledge, Engagement, and Personal and Social Behavior 

o 4-5: Skills and Knowledge, Engagement, Fitness, and Personal and Social Behavior 

Learning goals for all curricular areas are organized by overarching concepts called topics. Within those topics live a learning goal. All 

learning goals for physical education are guided by the 2014 National Society of Health and Physical Education (SHAPE) standards and 

assessed on the provided reporting scales or checklists. The outline below serves to define the various elements of the curriculum 

structure. 

¶ Learning Topic ð The O verarching Concept  

o Definition of the topic. 

Á National Standards for K-12 Physical Education: provide a framework for producing physically literate 

individuals, setting students on the road to enjoying a lifetime of healthful physical activity. (S1, S2, S3, S4, or S5) 

Á Grade level outcomes: provide a scope and sequence of skills and knowledge predicated on teaching a variety of 

activities to achieve learning for all students. (K, 1, 2, 3, 4, or 5) 

¶ Grade level element: Each outcome has been assigned a number but do not necessarily reflect any particular 

priority. (S2.E1.3 meaning- Standard 2, Elementary Outcome 1, Grade 3) 

 

 

DMPS Grading Scale  

¶ Evidence of student learning is assessed on a four-point scale, common throughout the district. Scales are designed to measure 

each learning topic. The generalized scale, with student-friendly language included, is below.  
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SCALE 

SCORE 
ACADEMIC DESCRIPTOR  STUDENT -FRIENDLY DESCRIPTOR  

4 Exceeding Standard  
I have demonstrated deep understanding  

that goes beyond the learning goal 

3 Meeting Standard  I have met the learning goal 

2 Developing Toward Standard  
I have the foundational skills and knowledge  

for the learning goal and I am almost there 

1 Insufficient Progress  
The evidence I have submitted shows I have a  

long way to go to reach the learning goal 

0/M 
No evidence of student understanding in submitted work OR  

Missing ð student has not submitted evidence  
I have not submitted evidence of learning for the learning goal 

*For more information on district assessment and grading practices, please refer to the Grading Practices website http://grading.dmschools.org/teacher-resources.html 

 

 

 

 

 

 

 

 

 

 

 

Guiding Practices of Standards -Referenced Grading  

1. A consistent 4-point grading scale will be used. 

2. Student achievement and behavior will be reported separately. 

3. Scores will be based on a body of evidence. 

4. Achievement will be organized by learning topic and converted to a grade at 

semesterõs end.  

5. Students will have multiple opportunities to demonstrate proficiency.  

6. Accommodations and modifications will be provided for exceptional learners. 

For more information: grading.dmschools.org  

 

 

http://grading.dmschools.org/teacher-resources.html
https://livedmpsk12ia-my.sharepoint.com/personal/carlye_satterwhite_dmschools_org/Documents/Middle%20School%20PE/2017-2018%20MS%20Scales/grading.dmschools.org
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¶ Vertical Sequence  

o The student will demonstrate they have developed the ability to: 

K 1 2 3 4 5 
o Perform locomotor 

skills without falling 
down. (S1.E1.K)  

o Differentiates 
between movement 
in personal (self-
space) and general 
space. (S2.E1.Ka) 

o Identify or travel in 3 
different pathways. 
(S2.E2.K) 

o Travels in general 
space with different 
speeds. (S2.E3.K) 

o Transfer weight from 
one body part to 
another in self-space 
in dance and/or 
gymnastics 
environments.(S1.E8.
1) 

o Throws underhand 
with opposite foot 
forward. (S1.E13.K) 

o Catches a large ball 
tossed by a skilled 
thrower. (S1.E16.Kb) 

o Dribbles (hand) a 
ball with one hand, 
attempting the 
second contact. 
(S1.E17.K) 

o Taps a ball using the 
inside of the foot, 
sending it forward 
(S1.E18.K) 

o Strike (volley) a light-
weight object 

o Hop, Gallop, Jog 
and Slide using a 
mature pattern. 
(S1.E1.1)  

o Identify or travel 
demonstrating low, 
middle and high 
levels. (S2.E2.1a) 

o Travel 
demonstrating a 
variety of 
relationships with 
objects (over, 
under, through, 
around (S2.E2.1b) 

o Identify or travel 
demonstrating fast 
and slow speed. 
(S2.E3.1a) 

o Transfer weight 
from one body 
part to another in 
self-space in dance 
or gymnastic 
environment 
(S1.E8.1) 

o Throw underhand 
demonstrating 2 of 
5 critical elements 
of a mature 
pattern. (S1.E13.1) 

o Catches a soft-
object (various 
sizes) from a self-
toss before it 
bounces. 
(S1.E16.1b) 

o Dribbles (hand) 
continuously in 

o Skip Using a Mature 
Pattern (S1.E1.2) 

o Combines locomotor 
skills in general space 
to a rhythm. (S2.E1.2) 

o Combines shapes, 
levels, and pathways 
into simple travel, 
dance, and gymnastics 
sequences (S2.E2.2) 

o Identify or travel 
demonstrating a variety 
of relationships with 
objects (over, under, 
around, through). 
(S2.E2.1b) 

o Transfer weight from 
feet to different body 
parts/bases of support 
for balance and/or 
travel. (S1.E9.2) 

o Throws underhand 
using a mature pattern. 
(S1.E13.2) 

o Catches a self-tossed or 
well thrown large ball 
with hands, not 
trapping or cradling 
against the body. 
(S1.E16.2) 

o Dribbles (hand) using 
the preferred hand 
while walking in general 
space. (S1.E17.2b) 

o Dribbles (both feet) in 
general space with 
control of ball and 
body. (S1.E18.2) 

o Identify and/or apply 
simple strategies and tactics 
in chasing and fleeing 
activities. (S2.E5.3ab) 

o Combines balance and 
weight transfers with 
movement concepts to 
create and perform a dance 
or gymnastic routine. 
(S1.E12.3) 

o Throw overhand 
demonstrating 3 of 5 critical 
elements of a mature 
pattern, in non-dynamic 
environment for 
distance/force. (S1.E14.3) 

o Catches a gently tossed 
hand-size ball from a 
partner demonstrating 4 of 
5 critical elements of a 
mature pattern. (S1.E16.3) 

o Dribbles (hand) and travels 
in general space at slow to 
moderate jogging speed 
with control of the ball and 
body. (S1.E17.3) 

o Dribbles (both feet) in 
general space at slow to 
moderate jogging speed 
with control of the ball and 
body. (S1.E18.3) 

o Uses a continuous running 
approach and intentionally 
performs a kick along the 
ground and in the air 
demonstrating 4 of the 5 
critical elements of a mature 
pattern for each. (S1.E21.3) 

o Identify and/or apply 
simple offensive and 
defensive strategies and 
tactics in chasing and 
fleeing activities. 
(S2.E5.3ab) 

o Combines traveling 
with balance and weight 
transfers to create a 
gymnastic sequence 
with and without 
equipment or apparatus 
(S1.E12.4) 

o Throws overhand using 
a mature pattern. 
(S1.E14.4ab) 

o Catches a thrown ball 
above the head, at chest 
or waist level, and 
below the waist using a 
mature pattern in a 
non-dynamic 
environment. 
(S1.E16.4) 

o Dribbles (hand) in 
general space 
demonstrating a mature 
pattern with the 
preferred hand while 
maintaining control of 
the ball and body. 
(S1.E17.4a) 

o Dribbles (both feet) in 
general space with 
control of the body 
while increasing and 
decreasing speed. 
(S1.E18.4) 

o Applies basic offensive 
and defensive strategies 
and tactics in invasion 
small-sided practice 
tasks. (S2.E5.5a) 

o Combines actions, 
balances and weight 
transfers to create a 
gymnastics sequence 
with a partner on 
equipment or apparatus. 
(S1.E12.5) 

o Throws overhand using 
a mature pattern to a 
large target with 
accuracy. (S1.E14.5ab) 

o Catches with reasonable 
accuracy in dynamic, 
small sided practice 
tasks. (S1.E16.5c) 

o Dribbles (hand) in 
general space 
demonstrating a mature 
pattern with both the 
preferred and non-
preferred hands 
maintaining control of 
the body while 
increasing and 
decreasing speed. 
(S1.E17.4ab) 

o Dribbles (both feet) in 
general space with 
control of the ball and 
body while jogging and 
changing direction. 
(S1.18.5) 
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(balloon), sending it 
upward. (S1.E22.K) 

o Strikes a light weight 
object with a paddle 
or short-handled 
racquet. (S1.E24.K) 

o Executes a single 
jump with a self-
turned rope. 
(S1.E27.Ka) 

self-space using 
the preferred hand. 
(S1.E17.1) 

o Dribbles (foot) a 
ball using the 
inside of the foot 
while walking in 
general space 
(S1.E18.1) 

o Strike (volley) an 
object with an 
open palm, 
sending it upward. 
(S1.E22.1) 

o Strike a ball with a 
short-handled 
implement, 
sending it upward. 
(S1.E24.1) 

o Jumps forward or 
backward 
consecutively (2 
times) using a self-
turned rope. 
(S1.E27.1a) 

 

o Strikes (volley) an 
object upward with 5 
or more consecutive 
hits. (S1.E22.2) 

o Strikes an object 
upward with a short-
handled implement, 
performing 5 or more 
consecutive hits. 
(S1.E24.2) 

o Jumps forward and 
backward (5 times) 
consecutively with a 
self-turned rope. 
(S1.E27.2a) 
 

o Strikes (volley) an object 
with an underhand or 
sidearm striking pattern, 
sending it forward 
demonstrating 4 of the 5 
critical elements of a mature 
pattern. (S1.E22.3) 

o Strikes an object with a 
short-handled implement 
while demonstrating 3 of 
the 5 critical elements of a 
mature pattern. (S1.E24.3b) 

o Strikes a stationary ball with 
a long-handled implement 
(hockey stick, bat, golf 
club), sending it forward, 
while using proper grip. 
(S1.E25.3) 

o Performs 3 self-chosen 
jump rope skills with a self-
turned rope at least two 
consecutive times. (S1. 
E27.3) 

 

o Kicks along the ground 
and in the air using a 
mature pattern. 
(S1.E21.4) 

o Strikes (volleys) an 
object with an 
underhand or sidearm 
striking pattern, sending 
it forward using a 
mature pattern. 
(S1.E22.4) 

o Strikes an object with a 
short-handled 
implement with 
demonstrating a mature 
pattern. (S1.E24.4a) 

o Strikes an object with a 
long-handled 
implement (hockey 
stick, golf club, bat, 
tennis, or badminton 
racquet) with 
demonstrating 3 of the 
5 critical elements of a 
mature pattern. 
(S1.E25.4) 

o Performs 4 self-chosen 
jump rope skills with a 
self-turned rope at least 
two consecutive times. 
(S1. E27.3) 
 

o Demonstrates a mature 
pattern of kicking in 
small-sided practice task 
environments. 
(S1.E21.5) 

o Strikes (volleys) an 
object with an under arm 
or sidearm striking 
pattern, within a 
teacher/game defined 
boundary while 
demonstrating a mature 
pattern. (S1.E22.5) 

o Strikes an object 6 
consecutively, with a 
partner, using a short-
handled implement, over 
a net or 5 consecutive 
times alone to a wall. 
(S1.E24.5) 

o Strikes a moving object 
with a long-handled 
implement (hockey stick, 
bat, golf club, tennis, or 
badminton racquet) 
while demonstrating a 
mature pattern. 
(S1.E25.b) 

o Performs 5 self-chosen 
jump rope skills with a 
self-turned rope at least 
two consecutive times. 
(S1. E27.3) 
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¶ Learning Topic ð Personal and Social Behavior (K -5) 

o National Standards alignment: 
Á Standard 4: 

¶ Exhibits responsible personal and social behavior that respects self and others.  

¶ The ground work for standards 4 and 5 begin in elementary school, as students learn to accept feedback from teachers 

and peers, interact positively with others and be responsible for personal behavior in physical activity environment 

¶ The behaviors and attitudes formed in elementary school exert an extremely strong influence on the behaviors and 

attitudes of adolescents and adults in physical activity settings, both in and outside of physical education settings.  
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Á Grade Level Outcomes: K-2 

¶ Accepts personal responsibility by using equipment and space appropriately, follows directions in group settings (S4.E1.K) (S4.E2.K) 

(CER Attitude towards adults/peers) 

¶ Follows the rules and parameters of the learning environment. (S4.E2.1)  (DMPS CER Attitude towards learning instruction) 

¶ Shares equipment and space with others (S4.E4.K) (DMPS CER Attitude towards learning instruction) 

¶ Follows teacher directions for safe participation and proper use of equipment with minimal reminders/redirections. (S4.E6.K) (CER 

Attitude towards adults/peers) 

¶ Exhibits the established protocols for class activities (S4.E5.1) (CER Attitude towards learning instruction) 

¶ Responds appropriately to general feedback from the teacher (S4.E3.1) (CER Attitude towards adults/peers) 

Á Grade Level Outcomes: 3-5 

¶ Engages in physical activity with responsible interpersonal behavior, (e.g. peer to peer, student to adult, student to referee) (S4.E1.5) (CER 

Attitude towards adults/peers) 

¶ Reflects on personal social behavior in physical activity (S4.E2.4)  (DMPS CER Attitude towards learning instruction) 

¶ Works cooperatively with others and praises others for their success in movement performance.  (S4.E3.3ab) (CER Attitude towards 

adults/peers) 

¶ Exhibits etiquette and adherence to rules in a variety of physical activities (S4.E5.4) (DMPS CER Attitude towards learning instruction) 

¶ Works safely with peers and equipment in physical activity settings. (S4.E6.5) (CER Attitude towards adults/peers) 

 

Á DMPS Citizenship and Employability Skills Rubric (CER) vs. Personal and Social Behavior Rationale 

¶ It is important when implementing standard reference grading to separate the studentsõ academic achievement and their behavior, which 

is why DMPS records citizenship and employability skills separate from the studentsõ academic grade.  

¶ In Physical Education Class, according to our National SHAPE (Society of Health and Physical Education) standards, standard four states: 

The physically literate individual exhibits responsible personal and social behavior that respects self and others.  

¶ Therefore, using aligning the verbiage from our DMPS employability rubric and the National SHAPE grade level outcomes, we have 

developed a scale which best represents each grade level outcomes for this standard to be reported on as a topic score. Both are separated 

into two grade level groups, K-2 and 3-5.  
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Skills and Knowledge  Topic  Proficiency Scales  

Locomotors -K-2 

 

 

Mature Pattern for Galloping : 

o Moves in a forward direction 

o Display rhythmic arm movements in opposition to legs 

o Hips (torso) facing forward  

o Momentarily airborne 

o Keeps trail leg behind lead leg without cross over 

Locomotors -Kindergarten  

4 
In addition to exhibiting level 3.0 performance, students demonstrate 

in-depth inferences and applications that go beyond the goal. 
Learning Targets and 

Activities  

3 

 

 

Students : 

 
o 3A-Performs locomotor skills (hopping, 

galloping, jogging, sliding, skipping) while 

maintaining balance (S1.E1.K) 

3A -I am learning how to 

perform locomotors skills 

like hopping, galloping, 

sliding, skipping while 

maintaining balance.  

 

Activities:  

¶ Building a 

Foundation 

¶ Freeze/Dance 

¶ Dead Bugs 

¶ I see/I see 

¶ Movement cubes 

2 Students:  

o 2A- Performs locomotor skills (hopping, 

galloping, jogging, sliding, skipping), with 

inconsistent balance 

1 
 

Student performance reflects insufficient progress towards foundational skills and knowledge. 

SHAPE Standard 1:   

The physically literate individual demonstrates 

competency in a variety of motor skills and 

movement patterns.  

 
 

 

Academic Vocabulary  

Locomotors, hopping, step, galloping, jogging, 
sliding, skipping, balance 

Lesson Planning for Elementary School 
Physical Education Book 

Teaching for Competency in Locomotor Skills- 
Pages 73-98 

 

Teacher Clarifications  

Consider starting the year off with the SPARK Unit 

Building a Foundation. This allows you to develop 

foundational knowledge for the rest of your school year. 

Locomotors are a crucial component for students to 

learn to perform as they are the basis to all movement 

sequences. Mature pattern for galloping is listed to the 

left, but the remaining locomotors mature patterns are 

listed in the glossary. Check in our group files for visual 

supports.  

 

 

 

http://www.shapeamerica.org/standards/pe/
https://outlook.office.com/owa/?realm=dmschools.org&path=/group/elementarype@live.dmps.k12.ia.us/files
https://livedmpsk12ia.sharepoint.com/sites/resources/CurriculumResources/Secondary Literacy/English I/English I Resources
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Locomotors -K-2 

 

Success Criteria Hopping : 

o Engaged in hopping leg is used to support the take off and momentum of the hop 

o Body leans forward over the hopping foot 

o Arms are coordinated with take-off moving forwards and upwards  

o Support legõs knee flexes in landing  

o Hopping action is continuous and rhythmical 

 

 

Locomotors - 1st Grade  

4 
In addition to exhibiting level 3.0 performance, students demonstrate 
in-depth inferences and applications that go beyond the goal. 

Learning Targets and 

Activities  

3 

 
 

Students : 

 
o 3A- Hops(on one foot), gallops, jogs, and slides 

using a mature pattern (S1.E1.1) 

3A -I am learning how to 

perform locomotors skills 

like hopping, galloping, 

sliding, skipping while 

maintaining balance.  

 

Activities:  

¶ Building a 

Foundation 

¶ Freeze/Dance 

¶ Dead Bugs 

¶ I see/I see 

¶ Movement cubes  

2 
Students:  

o 2A-  Demonstrate three out of the five 

critical elements for Hopping, Galloping, 

Jogging, and Sliding  

1  
Student performance reflects insufficient progress towards foundational skills and knowledge. 

SHAPE Standard 1:   

The physically literate individual demonstrates 

competency in a variety of motor skills and 

movement patterns.  

 
 

 

Teacher Clarifications  

Consider starting the year off with the SPARK Unit 

Building a Foundation. This allows you to develop 

foundational knowledge for the rest of your school year. 

Locomotors are a crucial component for students to 

learn to perform as they are the basis to all movement 

sequences. Mature pattern for hopping is listed to the 

left, but the remaining locomotors mature patterns are 

listed in the glossary. Check in our group files for visual 

supports.  

 

 

 

Academic Vocabulary  

Locomotors, hopping, step, galloping, jogging, 
sliding, skipping, balance 

Lesson Planning for Elementary School 
Physical Education Book 

Teaching for Competency in Locomotor Skills- 
Pages 73-98 

 

 

 

http://www.shapeamerica.org/standards/pe/
https://outlook.office.com/owa/?realm=dmschools.org&path=/group/elementarype@live.dmps.k12.ia.us/files
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Locomotors -K-2 

 

 

 

 

 

 

 

 

 

Locomotors -2nd Grade  

4 
In addition to exhibiting level 3.0 performance, students 

demonstrate in-depth inferences and applications that go beyond 

the goal. 

Learning Targets 

and Activities  

3 

 
 
 
 

o 3A- Skip using a mature pattern (all five critical 

elements) (S1.E1.2) 

o Step hop pattern is smooth and coordinated 

o Arms are used in the hopping action and are 

coordinated throughout the action 

o The student lands on their toes 

o The non-support knee is lifted sharply upward 

o Action is then repeated on the opposite leg  

3A-I am learning how 

to skip with a mature 

pattern. 

Activities:  

¶  Building a 

Foundation 

¶ Freeze/Dance 

¶ Dead Bugs 

¶ I see/I see 

¶ Movement 

cubes 

¶ Warm-

ups/Cool-

Downs 

2 

 

Students:  

o 2A -  Skip using three of the five critical elements 

  

1 
 
Student performance reflects insufficient progress towards foundational skills and knowledge. 

SHAPE Standard 1:   

The physically literate individual demonstrates 

competency in a variety of motor skills and 

movement patterns.  

 
 

 

Teacher Clarifications  

Consider starting the year off with the SPARK Unit 

Building a Foundation. This allows you to develop 

foundational knowledge for the rest of your school 

year. Locomotors are a crucial component for students 

to learn to perform as they are the basis to all 

movement sequences. Mature pattern for skipping and 

jogging is listed to the left, but the remaining 

locomotors mature patterns are listed in the glossary. 

Check in our group files for visual supports.  

 

 

Success Criteria for Skipping :  

o Step hop pattern is smooth and coordinated 

o Arms are used in the hopping action and are coordinated throughout the action 

o The student lands on their toes 

o The non-support knee is lifted sharply upward 

o Action is then repeated on the opposite leg.  

 

Academic Vocabulary  

Locomotors, hopping, step, galloping, jogging, 
sliding, skipping, balance 

Lesson Planning for Elementary School 
Physical Education Book 

Teaching for Competency in Locomotor Skills- 
Pages 73-98 

 

 

 

 

Success Criteria for Jogging :  

o Arm-leg opposition throughout jogging action  

o Toes point forward and foot lands heel to toe  

o Arms swing forward and backwardñno crossing of midline  

o Trunk leans slightly forward 

o Demonstrate a steady gentle pace 

http://www.shapeamerica.org/standards/pe/
https://outlook.office.com/owa/?realm=dmschools.org&path=/group/elementarype@live.dmps.k12.ia.us/files
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Skills and Knowledge Strategies & Tactics -3rd-5th   

 

 

 

 

 

 

 

 

 

 

 

Strategies and Tactics -3rd   

4 
In addition to exhibiting level 3.0 performance, students demonstrate 

in-depth inferences and applications that go beyond the goal. 
Learning Targets 

and Activities  

3 

 
 

Students:  
o 3A-Applies simple strategies & tactics in chasing activities. 

(S2.E5.3a)  

o 3B-Applies simple strategies in fleeing activities 

(S2.E5.3b) 

3A -I am learning how 

to apply simple 

strategies and tactics 

in chasing and fleeing 

activities.  
 

Activities:  

¶ Tag games, relays, 

Catch and Chase 

2 
Students:  

o 2A-Identifies simple strategies & tactics in chasing and 

fleeing activities.   

1 
 

Student performance reflects insufficient progress towards foundational skills and knowledge. 

Teacher Clarifications  

Chasing and fleeing activities can be a challenge if you 

do not have classroom rules and procedures 

established. Ensure as you are teaching chasing and 

fleeing activities, your students know your expectations 

and you remain consistent while teaching and 

reinforcing behaviors.  

For more resources: Instant Activities OPEN 

PHYSED  

 

 

Academic Vocabulary  

Offense, defense, strategies, fleeing, chasing 

 

 

SHAPE Standard 1:   

The physically literate individual demonstrates 

competency in a variety of motor skills and 

movement patterns.  

 
 

 

http://openphysed.org/curriculum_resources/instant-activitieselementary-k-5
http://openphysed.org/curriculum_resources/instant-activitieselementary-k-5
http://www.shapeamerica.org/standards/pe/

